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The program will be held at a temporary homeless shelter with the purpose of teaching basic life 
skills, job skills, and how to acquire permanent housing.  The students are adult English language 
learners who migrated to the US from the Federated States of Micronesia. 

 

Needs Analysis Design 

Formative Student 
Evaluation: 

  
! Student work 
! Student motivation and 

attitudes 
! Situational restraints to 

student attention  
! Interaction with students 

and teachers and staff 
 

Instruments: 
! Observations 

 

Learner Needs Inventory: 
 

! Students’ educational and 
linguistic needs 

! Specific purposes for 
which English will be used 

 

Instruments: 
! Observations 
! Questionnaire 
! Personal Narratives 
 

Existing Information: 
   

! Socio-political factors 
! Student population 
! Shelter setting 
! Classroom setting 
 

Instruments: 
! Literature review 
! Existing records/reports 
! (Informal meetings with 

staff) 
! Staff and teacher 

questionnaire: 
• Situational inventory 
• Learner inventory 

CONTEXT 

First Contact Preparation: 
! Design student 

questionnaire 
! Plan lesson to gather 

student narratives 
! Conduct situational 

inventories: 
• Facilities 
• Materials 
• Time/logistic needs 
• Teacher   
• Technology 

Before 
Interaction 

 initial 
interaction 

During 
Instruction 

Socio-Political Factors: 
  

! Cultural differences/barriers between 
students and teachers/staff 

! English is students’ second language 
! Time constraints and rules of the shelter 
! Students have different L1s 
! Lower socioeconomic level of students 

 

S T A K E H O L D E R S 
    

! Target group:  Students of center clients 
! Audience:  Teachers, shelter staff 
! Needs Analysts:  Three researchers 
! Resource group:  Teachers, center staff, 

and possible future employers 

Needs analysis design.  This chart represents how the needs analysis was designed and implemented.  
The methodology of the analysis includes participants, instruments for data collection, and the procedure 
of how and when the instruments were used.  

T H R E E   R E S E A R C H E R S 
Provided credibility via triangulation in data analysis and 
flexibility to perform three interchangeable roles: 
! as objective observers 
! as teachers 
! as liaisons with other shelter volunteers and staff 
 
Miscellaneous data was gathered through observation: 
! Reasons for migration 
! Socioeconomic issues 
! Motivation issues 
! English speaking and writing ability 
! Work-related skills 
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 Lesson Plan 
  

 

Job Applications 
  

Lesson 

 
          

 

“Life skills” English (90 min.) 
Class 

 
The Context of the class:  This ESP program was 
designed for an adult migrant population in the U.S.  
There are approximately 15 students in the class.  A 
needs analysis shows that students are mainly 
interested in and need English for “lifeskills” and, more 
specifically, to communicate in their daily lives, to find 
housing, to find jobs, and in dealing with healthcare 
matters.  The students are predominantly from 
Micronesia and have been identified as beginning to 
low-intermediate level learners.  Most have high 
intrinsic motivation for the program and English.  The 
teacher is a native English speaker. 

 

Task Time Procedure 

Warmup: 
Personal Information 

Form Wall Race 

 
15 

 

• Before class, the teacher will have prepared 7 pieces of paper 
with different bits of information about a fictional person.  The 
teacher will tape these pieces of paper around the room. 

• Students will make pairs.  Teacher will give each pair a handout 
with a blank information form on it. 

• Using the 7 sheets of paper around the room, the pair must work 
together to fill the information into the matching fields on the 
information form.  Either the pair may travel around the room with 
the form, or the form can be required to remain at a central 
location so that students have to use their memories to fill-out the 
form. 

• The first team to correctly fill out their form wins. 

 
Vocabulary Review:  

Card Slapping Activity 
15 

• Before class, the teacher will have prepared sets of 12 cards each 
with a picture of a different job (Appendix C). 

• The students will form groups of two or three.  Teacher will give 
each group a set of the cards. 

• Students will arrange the cards on their desk, facing up. 
• While the teacher says the name of a job, the students must slap 

and take the card that matches that job name.  
• The student with the most cards in their group when all the 

professions have been called wins. 

Date: 
 

Learning Objectives: 
  
The students will: 
- Identify common features of job 

applications. 
- Fill-out a job application form using 

personal information. 
- Use strategies, i.e., dictionary, context 

clues, etc., to determine the meanings 
of unknown vocabulary  

Materials: 
- Sets of blank job applications 

(enough for each group of 2/3) 
- White board 
- Blank Information form handout 
- Karuta activity cards 
- Textbook, Life Skills and Test 

Prep 1 & 2 
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Introduction to 
New Content: 

Job Application 
Genre Analysis 
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• Students make groups of three, while teacher passes out a set of 3 
blank job applications (Sample Job applications were found 
online through a basic Google search) to each group.  (Make sure 
each person in a group has a different application.) 

• Teacher will ask each group to look at the applications and 
compare them.  Together, each will circle words or phrases or 
labels that are the same on all applications.  Students will make a 
running list of these words. 

• Teacher will record some of the words from each group on the 
board, then the teacher will ask if students know the words.  If 
students don’t know the words, they must record them in their 
vocabulary diaries so that they can be looked up later. 

• With the list of common words on the board, the teacher will call 
on students to give their own information in relation to the word.  
For example, common words on a job application may include 
name, phone number, date of birth, Are you a citizen of the U.S.?, 
etc.  Students will respond with this information and the teacher 
will write it on the board beside the corresponding word.  This is 
repeated. 

• The above activity is repeated for the words that are not common 
to all the applications in each group.  The students will draw boxes 
around these words, and a list will be made on the board again. 

 
Skills/Content in 

Context: 
Identify specific 

information from a 
sample job application 

 

20 

• Working from the textbook, Life Skills and Test Prep, p. 165 & 167) 
students will be presented with completed job applications and 
be asked to identify specific information from the application and 
answer questions using that information. 

Synthesis/Production: 
Complete an actual 

job application 
15 

• Students will be given a real job application (Job Applications 
were gathered from actual business, e.g., MacDonalds and Wal-
mart applications were used) from a popular company in the 
area.  As time permits, students can work together in groups to fill-
out the application with their own information. 

 

HOMEWORK NA 
• Students may work on the Real World Extension Activity if they 

don’t have enough time to finish it in class. 
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